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A: Narrative

Analysis of Relevant Pupil Achievement Data

As part of this management plan, our school is expected to develop hypotheses, based on the data analysis, about
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for the 2008-09 school years and was labeled as performing for the 20680, 2010-11and 2011-12 school years.

The A through F school rating system was implementday the State of Arizona during the 20162011 school

year. The performing label is now categorized as a D. The hypotheses we developed during the 2010

Management Plan has been revised:

1. School wide, math is the particular academic area in which the grtest percentage of students fell far
belbw on AIMS and is where we decided to focus our most extensive efforts.

Past efforts to address this problerm the school year, 2002010, a Math Coach was hired to identify all students
who fell far below and povide intervention lessons and assessments to observe progress. As a school we
improved during that year to Performing. Aimsweb was used as the assessment tool. Although this tool was
not aligned with the Pearson Company, who publishes the test has ssnbegun to provide correlation data with
AIMS performance. We decided in the 20101 school year to continue using a Math coach in the classroom.
This strategy, judging from the 2011 math results was not sufficient. During the 2032012 school years, we
identified all of the students who needed intervention using not only the AIMS results from 2011, but also our
initial Aims-web fall math assessments. Those students the Fell Far Below on AIMS or were below or well below
average on the Aimaveb were pulledout of the classroom for direct math intervention several times per week.
As a result, the percentage of students whigalls far belowon the AIMS math section fell from 47% in 2011 to
33% in 2012. Those students withMeetsor Exceedscores on the math setion rose from 20% in 2011 to 36% in
2012. Because of these encouraging results, we have continued and enhanced our intervention pull out
program for the 2012-2013 school years.

2. Students who stay at our school over multiple years are more likely to reéstate standards than students
who stay two years or less.

Past efforts to address this problem93 % of our students who scoretleetsor Exceedshe AIMS Reading section

for 2012 had been students at our school for more than two years. Also, 70 %oof students who scoredMeets

or Exceed®n the AIMS Math section have been students at our school for two years or more. Conversely, 66.5%

of our students who scoredralls Far Belowon the AIMS reading section had been at the school for less than two

years. Similarly, 61% of our students who scored FalBar Belowon the AIMS Math section had been at the

OAETTI1 & O 1A00 OEAT ¢ UAAOOS /| 60 ET OAODPOAOGAOGEIT 1T &
performance up to the state standrds, but the students need to attend our school and have the benefit of our

excellent teaching for several years. Therefore, retention of students from year to year is an important goal.

Student retention year to year school wide from 2011 to 2012 was®5 %. By this past year, retention of

students from year to year had increased by 8.5 %. We now have a waiting list for students to get into most

grades. Student retention, we have realized, depends upon developing positive relationships among students a

between students and adults at the school. Our school utilizes the 40 Developmental Assets and a character
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Responsibility, and Reasoning) to estatdh a school culture of caring for one another.

3. The high poverty of most families (80% free and reduced lunch) and the fact that most parents and
grandparents speak Navajo as their first language, mean many students do not come to school with math
concept vocabulary with which to discuss and understand math concepts.

Past efforts to address this problem:the past two years we have had a math professor from Northern Arizona
University provide training to our teachers on including specific vocabulaeaguage objectives in math lessons

for all grades. In addition, the teachers have attended training on Common Core Standards Math which requires the
inclusion of specific vocabulary and language in math lesddasy students that entered ot} 2 and 3 grades in

the past two years have received the benefit of having been througkcbimi Bighan( Chi | dr enés Hous
program which uses Montessori teaching mettiodmath instruction. One of the objectives of the program is that
preschoolers and kindergarten students receive daily activities in math; as well as their other curricular subjects. The
Program Evaluator for the program assesses the students at thergeagimd end of each school year, using the
Woodcock Johnson 111 as his evaluation instrument for
preschoolers (20112 school years) scored much higher in the fall and many began this year wétfuagdence

scores well beyond their chronological ageso. By the
at | east one full year6s development. Seven of these
We have bserved promising scores such as these since the inception of our STARII preschool/kindergarten program.
Because of these results, we have instituted the Montessori math curriculum fn3taad 3 grades as well.

4. Many students do not have the failiarity with standardized test taking procedures and strategies and
therefore sometimes make mistakes on format and filling out answers properly.

Past efforts to address this problerieachers have worked with all students who are expected to take
standardized testing familiarity with standardized test taking procedures and strategies. Our 2022011 math
interventionists focused on these procedures with all students that received math intervention. Teachers have
designed in classroom tests that use thiermat and the bubble sheets similar to those that will be used on the
AIMS.

5. Time on task as evidenced by behavior procedures in place and thoroughly practiced has a great impact
on academic performance.

Past efforts to address this problefeacheiclassroom observations in the 2608 school year indicated that in

several classrooms, the behavior management was so undeveloped that a good percentage of students were not
attending long enough to the lesson to obtain the objective. This resudtedncerted effort of developing

classroom management through training in the Harry Wong procedures. The principal then evaluated teachers on their
degree of implementation and teachers were released at the end of the school year who were not fudiytingplem

the procedures. Classrooms in which procedures were faithfully implemented demonstrated significant improvements
in achievement from the previous years.

We have compared student data for the AIMS over the past five years, from 2008 through 2012shawn by the

charts below, the number of students that scoreileets or Exceedsn the Math portion of the AIMS has risen

from 33% in 2008 to 36% in 2012. The number of students that meet in exceed in Reading has risen from 23%

in 2008 to 46% in 2012. Cowersely, the number of students who fell far below in math has dropped from 40% in

2008 to 33% in 2012. The number of students who scored Falls Far Below in Reading has dropped form 21% in

2008 to 7% in 2012.

Data Collected and Analysis Process

Datain the form of AIMS scores in percentages and graphs is included in the attached documents. This data
includes averages of AIMS scores by grade for the past five years. Multiple meetings of the entire STAR School
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faculty were held looking at AIMS scoreaverages for the past five years as well as an analysis by concept
category. Teachers and the Principal also considered Aimsweb quarterly assessments, which were utilized this
past two years as formative assessments in grades8. The school received eating of D for the past two years.
This is a Performing rating. In order to address this D rating, we have adjusted our scheduling so that teachers
have more collaborative planning time. We continue to provide intervention services to our under performg
students, and have implemented a dedicated intervention classroom so that these services can be provided in a
consistent atmosphere and on a consistent schedule.

Interpretation of Findings

The STAR School just began its 11th year of operatibhad made AYP for the past seven years. In the past
five years the school has received the ranking of Performing or Performing Plus in four of those years. In 2010, The
STAR School again received a rating of Performing. In 2011 the state began toAise Eheating scale in rating
schools performance status. The STAR School received a D rating (which is equivalent to Performing) in both the
2011 and 2012 school years. The STAR School is located on the edge of the Navajo Reservation. 92% of our
studens are Native American.

During the 2012 school year, multiple observations were made in the classrooms by several individuals.
These included Steve Babcock, the Federal and State Programs Coordinator, who has among his responsibilities the
supervision ad evaluation of classroom teachers, Dr. Rick St. Germaine who is a member of our board and Dr. James
Manly, a professor of education at Northern Arizona University and consultant working with the STAR School on
improving curriculum and instruction. A sunany of the comments made by these evaluators is as follows:

All teachers at the STAR School have implemented the Common Core Standards in planning their lessons.
Curriculum maps are expected from each of the teachers for the areas of Mathemaizcsgyaade Arts. These
curriculum maps are turned in at the beginning of the school year and are followed by the teachers in their planning
throughout the school year. The teachers turn in an outline of their lesson plans to Mr. Babcock on a weekly basis.

It is observed in most classrooms at the STAR School that the students are focused and on task-ta#kere off
behavior was noted, it was brought to the teacher 6s a
be addressed in the classrodtar example, one newly constructed classroom had poor acoustics and the noise was
distracting the students from stayingtaisk. After consultation with the observers, wall hangings were added to the
classroom walls. This made a large improvement in studeus and oftask behavior.

Teachersaredoingeanoi ng assessment of their studentds progr
their curriculum. These are authentic assessments where the teacher observes and monitors the success of the student
Teachers are using Ainvgeb formative assessment data to inform their instruction, make accommodations within the
classroom and recommend students for extra help through our intervention program.

In the 4" through &' grade classroom, Collaborative ptang time has been taking place on a regular basis.

This time is afforded when the students go to our Physical Education, Art and Home economics classes in the
afternoons. This time was also made available to the lower grades. Although the kinderghpiessehool

classrooms are doing a great deal of planning together, the first and second grade teachers have not been able to form
a cohesive way to plan together within the time provided. This has been reviewed with them and administration is
working with them on ways to work cooperatively within the time constraints.

Without exception, the communication with parents from the classroom teachers has been ample and
frequent. Teachers send home weekly letters to the parents updating them on homewatlprsigidss and
classroom activities. PareStudertTeacher conferences have been well attended. Where age appropriate, these
conferences are student lead under the watchful eye of the teacher.

Classrooms, for the most part, are organized as a tex@miglonment. There is a great deal of writing taking
place in all subject areas. All grades have classroom
available to view in their journals. In most cases, there were interactive worguostdsl and students worked with
these walls during their literacy activities. Where these word walls and text rich practices had not been implemented,
the staff were given help by administration and consultants to improve these features in their dassroom
Teachers have been afforded opportunities for professional development both at the school and through travelling to
workshops and conferences; thesite professional development has been well attended.

Overall, the report cards issued by the teacaer®asily understood and provide ample information to the parents on
their studentds progress. This is true despigradet he f a





and 4" through & grade show marked differences in the grgdipstem and the detail provided about the standards

being taught. The upper grades list only the categories under which the standards fall. This is necessity because the
large number of standards, if listed, would present a confusing and lengthy reéperp&ments. Standards covered in

class are relayed to the parents through frequent progress reports given separate from the regular report card periods.
The upper grades are scored using a F.A.M.E. grading rubric. The younger grades are scoredhrsingrasL

rubric to indicate level of mastery. All the standards are listed on the report card with clear indications of the standards
that have been taught and those that have not yet been covered.

During the 2011 and 2012 school years, the principaktaftiat the STAR school maintained and refined the
Arizona School Improvement plan, which is kept online at the ALEAT section of the Common Logon on the Arizona
Department of Education web page. The school improvement coordinator, in cooperatioe veétithing staff,
closely tracks the progress of the students throughout the school year using formative assessment and classwork data.
By monitoring and recording formative assessment scores for each student in both mathematics and reading, we can
refer any student who who scores below average on these measures to intervention classes. This PMP follows this
Arizona Improvement Plan.

One of the goals of the school improvement plan is the assurance that all of our teachers are highly qualified
toteachat heir grade | evels and subject areas. Teachers ar
Proficiency Exam (AEPA) in order to be highly qualified. One teacher, during the 2012 school year, took this test and
was successful. Currently all of our ¢bing staff are highly qualified.

As the STAR instructional staff analyzed the data from the AIMS tests as well as the formative data, the
pattern that emerged for us is that Reading has made good progress. Math, however, though moving in the right
direction, remains the area that needs the most improvement. In every one of the past five years the percentage of
students who scored in the Falls Far Below category was larger by a significant amount for Math than for Reading.
This can be seen in the afteed graphs and data summaries. In addition, the percentage of students who fell far below
in reading shows a clear downward trend, this is not the case in mathematics. In mathematics the falls far below
percentage dropped in 2009, only to rise above @& &vels in both 2010 and 2011. It did fall below the 2008 level
in 2012. Another pattern that emerges is that the lower elementary grades (2,3,4, and 5) have lower percentages of
students who either meet or exceed the state standard in math. tathedigraphs show that 83% df grade in
200910 met or exceeded the state standard, which is above the state average of 59%. Also, 55Y@fctaes 8
met the Math standard, close to the state average. On the other hand, in grades 3 tHe aidcentage of students
meeting the state standard in Math in 2010, ranged between 0% and 22%, well below the state average. While our
Kindergarten assessments show that students generally enter the STAR School a full year behind in math concepts,
our data on the improvement we see in students who stay with our school more than three years tells us that these
deficits can be reversed when students are provided with consistent quality teaching with a supportive environment
that strengthens relationskipnd sets high expectations for behavior as well as academic performance.

In the 2012 School year, we began to offer consistent intervention to those students who fell far below
on the AIMS. The chart shows that all classes, with the exception of theesgth grade, raised the percentage of
students who met and exceeded between the 2011 and 2012 school year. We see this as being in support of
having a strong intervention program. We have strengthened and expanded our intervention program during
the 2013 school year and expect good results.

Further analysis of the AIMS data revealed that the Math concepts that are most in need of improved
instruction and assessment in grade3 kire Numerical Operations, Estimation, Analysis of Change, and Geometric
Principles. In grades-8, the concepts of Probability, Discrete Math, Coordinate Geometry, and Algorithms are in
greatest need of improved instruction and assessment. Our intervention teacher has been able to do additional
assessment with those student®wbme to her with the intention of individualizing instruction and giving attention
to the areas where they are most in need of help.

Another significant factor that was identified by the Principal that inhibited adequate performance in
the past five yars was lack of adequate classroom management in certain classrooms. Classroom observations
by the principal and an outside expert indicated that in school year 201112 one of the lower grade classrooms
showed evidence of a lack of effective classroom magement techniques as one of the most significant features
inhibiting learning. The AIMS test results also indicated a low performance in this grade as shown in the attached
AIMS summaries. The School Board had mandated in the at the end of the 200%chool year that all
classrooms the implementation of classroom management procedures as defined by Harry Wong in his book and
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the beginning of the school year and over the summer. Teachers were informed that they must implement these
classroom management procedures to keep their jobs as STAR School teachers. One of the teachegrdge)
totally adopted the classroom management procedureaT A OO 01T AA EAO Al AOGOGOI 11860 PAO
the percentage of students who met the state standard in Math from 0% to 29% and reducing the percentage of
students Falling Far Below from 17% to 0%. One other teacher only partially implemented tipgocedures and
was let go at the end of the school year. Unfortunately, thed@rade teacher let go of implementing procedures in
the 2011-2012 school year. The percentage of students who met and exceeded dropped to 8%, and she was also
ket go. New teachrs who have been hired since then and all new teachers who will come on staff in the future
will be required to fully implement these procedures. The principal continues to check on classroom procedures
and has implemented with the staff procedures for éhavior throughout the school. In addition, the principal
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classrooms and behavioral referrals are lower than ever.

Staffing fluctuations have also had an impact on student achievement. Having high quality teachers who
are healthy is very important to the achievement of our students. The teaahior the 5th and 6" grades, for
example, had an outstanding record of student AIMS performance from 2006 through 2009. As you can see from
the attached AIMS score summaries, het'gyrade students had met or exceeded the state standards in Reading on
the AIMS test between 57% and 75% of the time for the previous three years, and had met or exceeded the state
standards in Math on the AIMS test between 53% and 75% of the time from 2006 through 2009. However in the
summer of 2009, she discovered she had veloped cancer and during the 200910 school year, she had to be
absent from school at least one day and sometimes two days a week for nearly four months of the school year
for her chemotherapy treatments. Although we provided substitute teachers duriniger absence, the scores of
her students dropped significantly, with 40% meeting the state standard in Reading and 20% meeting the state
standard in Math. A similar pattern can be seen for thehsgrade students. This teacher had a second year of
health challenges related to her cancer recovery in the 2011 school year. The chart shows very little
improvement in her percentages for that school year. During the 2012 school year, however, she was back to a
healthy state and teaching as strongly as ever. Bottler 5th and 6h grade scores percentages of meets and exceeds
students have risen. Similarly, up until the beginning of the 2011 school year we had trouble attracting a talented
and well trained teacher in our Btand second classroom since the resignatioof a very capable teacher in 2007.
At the beginning of the 2011 school year we hired a teacher who worked tirelessly to improve the curriculum
and teaching in the #tand 2nd grade. We also hiredac® AAAEAO &£ O OEAO A1 AOOOI T i h xE
experienced and capable, worked hard at improving his skills with the children. The resulting rise in the Stanford
10 scores was significant and can be seen in the attached charts. This highlights the importance of attracting and
retaining high quality teachers who have a high quality relationship with their students to obtain high academic
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between 33% and 50% consideration for improvement of studenscores. This weighting will include AIMS
scores but will also include formative data from the Aimaveb and classroom grade data.

Our data show that some of our teachers are consistently getting their students to do better on the AIMS test
than othersOur data also show that teachers who implement our approaches to instruction generally show
i mprovement in their studentsod6 AI MS scores. For the
intensive Reading coaching and instruction by asidatconsultant and additionally coaching in updated math
instruction techniques by an another outside consultant. In discussing with the instructional staff why some teachers
have succeeded in students6 scora@mading) andsomehave got, thenstaff h e
determined that teachers should have time to share with one another how they effectively teach important concepts in
math and reading, especially focusing on curriculum mapping. Curriculum maps in both mathemdatézling
have been required and collected from all teachers ffbitraugh &' grade for the past two years. In the process, we
have transitioned to the Common Core Standards in preparation for the PARCC assessment that will replace the AIMS
in the 2.4 school year. In order to improve instruction in math and in reading, weekly staff meetings are scheduled
to provide sharing between successful teachers and teachers who are less successful, as measured by performance of
their students on the AIMS tesih Reading and Math. Teachers are also encouraged to do peer reviews in which
teachers are given time to observe in other teacherséo
problematic or particularly successful. Teachers have bemueaged during the 2013 school year to do planning in
Pods of teachers. The upper pod consists of t&"grade teacher, thé"B" grade teacher and th&/8" grade
teacher. This pod has been partially successful in planning together. Theytdogader regularly. The lower pod
consists of the prschool, kindergarten and'and 29 grade teachers. Although the fsehool and kindergarten work





closely together in planning and throughout the teaching day, Taed1?® grade teachers are setd included in

their planning. In addition, discussions with ttitahd 2 grade team have revealed that they do very little

cooperative planning even among themselves. The administration is addressing this, as cooperative team planning is
seen as a wayp implement more effective curriculum in the classroom. Overall, we need to continue to focus on
training the teachers in effective cooperative planning. The addition of staff to teach Physical Education and Art was
part of our plan, not only to provideaperative planning time to the teaching teams, but to add the art and Physical
Education teachers as teaching team members in the classrooms in the mornings when they are not teaching their
specials. These staff members were also planned to be a podf tésin own. Although they have been working in

the classrooms consistently, it has not been observed that they plan together in a coordinated manner. This being said,
we have confidence that their additional help with the reading and math instructishomil results.

The final obstacle to performance that came out of the data is in the area of assessment. During the
2009-10 through 2011-2012 school years the STAR School utilized Airvgeb to provide quarterly formative
assessments of all students imath and reading. The quarterly Aimsveb results showed consistent but gradual
improvement across all grades in math skills and conceptiuring those years. But this was not reflected in some of
the gradesd perfor mance gthedthigrade 8&06rds2n math iMBhich 8% bfsheclapsar t i
scored in Falls Far Below, while the Aimgeb quarterly scores for those same students indicated that over 70% of the
students scored either above average or excelling. When the staff analypetcthise, one conclusion was that we
needed to make sure students actually learned the concepts in the state standards through sharing better teaching as
indicated in the above paragraph. Another conclusion was that we needed a formative assessnme:i@irogrs.
actually aligned with the AIMS test and the state standards. Because a student has to receive an above average score
on the Aimsweb in order for us to be assured that he will meet on the AIMS, in either math or reading. We can see
that the Aimsweb is not well aligned with the AIMS test. The staff can agree, however, thatvdmdoes measure
growth in both reading and math even without AIMS alignment. The school is looking for a better formative
assessment system that aligns with the AIM&ssment, however, with the introduction of the PARCC assessment in
the 2014 school year this search is also focused on finding an assessment that is aligned with the@@mmon
standards. Because we have heard that the PARCC is to be given threeytareasral may serve as a formative
assessment as well as a summative assessment, this has also delayed our intention to adopt some other formative
assessment. Switching to another assessment requires a great deal of time and effort if we are noé gsimg tio b
long enough to measure growth. Teachers in the 2nd thr @es have worked at providing exposure to the
format and bubble sheet answer techniques that are used on the AIMS and Stanford 10. We feel our students are more
prepared in thisvay than we were in the 2009 school year. The addition of an intervention program in math and
reading was successful based on our improved scores from 2011 to 2012 school years on the AIMS. We still have
more improvement to make, and feel the the exparwfithe intervention program and the addition of staff to work
with the children on math and reading skills will have a positive effect on their 2013 scores All of these conclusions
have been woven into the STAR Sealignstrdactionappr oach to i m





Representation of Findings

AIMS Math Data 2008-2012
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The STAR School

Performance Management Plan

Data Self-analysis and Interpret Findings

Data in the form of AIMS scores in percentages and graphs is included in the attached
documents. This data includes averages of AIMS scores by grade for the past five years.
Multiple meetings of the entire STAR School faculty were held looking at AIMS scores
averages for the past five years as well as an analysis by concept category. Teachers and the
Principal also considered AIMS Web monthly assessments, which were utilized this past year as
formative assessments in grades K -8 as part of our ASIP plan to address the one year of being
labeled Underperforming. For the 2009-10 school year, the school received a ranking of
Performing, indicating that the strategies addressed in the ASIP are working. However, we
believe our formative assessments will be much more targeted if we utilize Galileo instead of
AIMS Web, so we are using that program instead this year. More in-depth discussion of the data
self-analysis and the interpretation of the findings is in the section called Introductory Narrative.

Determining the Underlying Reasons for Performance

As part of this management plan, our school is expected to develop hypotheses, based on the data
analysis, about the underlying reasons for the school’s academic performance. The STAR
School was labeled Underperforming for the 2008-09 school year and was labeled as Performing
for the 2009-10 school year. The following are hypotheses we developed:

1. School wide, math is the particular academic area in which the greatest percentage of
students fell far below on AIMS and is therefore the area where we should focus our most
extensive efforts.

Past efforts to address this problem: The past school year, 2009-2010, a Math Coach was
hired to identify all students who fell far below and provide intervention lessons and
assessments to observe progress. As a school we improved during that year to
Performing. AIMS Web was used as the assessment tool, but this tool is not aligned
with the AIMS test and we noticed that even though our AIMS Web monthly results
showed steady progress toward meeting the standards, The AIMS test results showed that
in several grades Falls Far Below percentages increased even while in some grades
Meets/Exceeds percentages increased. This year we are utilizing Galileo which is
aligned with AIMS and which has a prescriptive format for lessons to teach the concept
needing to be taught. The Math coach is still being utilized to intervene with those
students falling far below, but weekly concept lessons and mastery levels will be
identified by Galileo formative test results .





2. Students who stay at our school over multiple years are more likely to meet state
standards than students who stay two years or less.

Past efforts to address this problem: We noticed that 83% of our 7" graders who met or
exceeded the state standard in Reading have been students at our school for more than
two years. Also, 80% of the 7™ graders who met or exceeded the state standard in Math
have been students at our school for two years or more. Conversely, 100% of 7" graders
who Fell Far Below in both Reading and Math were students here for less than two
years. Similarly, we noticed that 86% of our 8" graders who met or exceeded the state
standard in Reading have been students at our school for 3 years or more. Also, 80% of
the 8" graders who met or exceeded the state standard in Math have been students at our
school for three years or more. Similarly, 80% of the 8" graders who Fell Far Below on
the AIMS math, have been students at our school for less than 3 years. Our interpretation
of this data is that we really do know how to raise these students’ performance up to the
state standards, but the students need to attend our school and have the benefit of our
excellent teaching for several years. Therefore, retention of students from year to year is
an important goal.

Retention of students year to year school wide in from 2005 to 2006 was 72%. By this
past year, retention of students from year to year had increased to 94%. We now have a
waiting list for students to get into most grades. Student retention, we have realized,
depends upon developing positive relationships among students and between students
and adults at the school. Our school utilizes the 40 Developmental Assets and a character
building reading program (\Voices) in addition to our school wide values of 4R’s
(Respect, Relationship, Responsibility, and Reasoning) to establish a school culture of
caring for one another.

3. The high poverty of most families (85% free and reduced lunch) and the fact that most
parents and grandparents speak Navajo as their first language, mean many students do
not come to school with math concept vocabulary with which to discuss and understand
math concepts.

Past efforts to address this problem: Acknowledging that research shows that children
coming from poverty situations have the same intuitive math concepts as children coming
from higher income areas, but lack the vocabulary to manipulate and discuss those
concepts, we began this past year to include specific vocabulary and language objectives
in math lessons for all grades. This is still a goal, but we need to work with a local
professor of mathematics to determine the best use of these vocabulary goals. This is
being planned for this school year.

4. Many students do not have a familiarity with standardized test taking procedures and
strategies and therefore sometimes make mistakes on format and filling out answers
properly.

Past efforts to address this problem: None of the 3 and 4" grade students have
received practice lessons in taking AIMS tests. The results on the math portion of the





AIMS test for these grades in 2010 was far worse than their performance all the way
through the year on the AIMS Web formative tests. On the other hand, the 7" and 8"
graders who did receive AIMS training practice, performed fairly well on the AIMS.
This lead the teaching staff and principal to suspect that these students need some test
taking practice . This will be implemented this year before the spring testing dates.

5. Time on task as evidenced by behavior procedures in place and thoroughly practiced has
a great impact on learning and academic performance.
Past efforts to address this problem: Teacher/ classroom observations in the 2008-09
school year indicated that in several classrooms, the behavior management was so
undeveloped that a good percentage of students were not attending long enough to the
lesson to obtain the objective. This resulted in a concerted effort of developing
classroom management through training in the Harry Wong procedures. The principal
then evaluated teachers on their degree of implementation and teachers were released at
the end of the school year who were not fully implementing the procedures. Classrooms
in which procedures were faithfully implemented demonstrated significant improvements
in achievement from the previous years.

Introductory Narrative

The STAR School just began its 9" year of operation. It has made AYP for the past five years.
In the past five years the school has received the ranking of Performing or Performing Plus in
four of those years. In 2010, The STAR School again received a rating of Performing. The
STAR School is located on the edge of the Navajo Reservation. 99% of our students are Native
American. In October 2008, Keith Brown, Director of Academic Service for the ASBCS, met
with the staff of The STAR School, observed classrooms, reviewed curriculum resources,
attendance rosters, bus driver licenses, and Fingerprint clearance cards. Mr. Brown found that
the school was meeting requirements in all of these areas. In his summary on Curriculum and
Instruction, Mr. Brown provided the following:

“* During classroom observation, instruction was observed to be orderly and
systematic. Long and short range plans and assessments indicated alignment to Arizona
Academic Standards. Resources (i.e. texts, computers, trade books, etc.) were evident and in
sufficient quantity for all students to access.

* In the primary grades, evidence that formative assessments (Voices Curriculum
and DIBELS) are conducted periodically.

*Teachers and students had access to relevant technology such as SMARTBoard
and desktop computers. Access to high-speed Internet was available

*A character development program (i.e. Service Learning) is being implemented
which supports the STAR School’s charter.





*Through discussion with teachers, it was evident that formative assessments are
used for diagnostic purposes and results are used to modify instruction and communicate with
parents.

*In fifth —eighth grades, students were actively involved in projects that integrate
science and language arts, as well as the character development program.” No comment or
further action was required from Mr. Brown’s letter.

During the beginning of the 2009-10, the principal and staff of the STAR School developed the
Arizona School Improvement Plan in response to the schools’ first time ever labeling as
Underperforming. A coach was sent by the ADE to assist the staff in developing that plan. The
plan was submitted to ADE, and subsequently the school hosted a Visitation Team, who
thoroughly observed and reviewed the school and its plans to address the issues that led to its
Underperforming label. During their visit, the Visitation team commended the school staff for
our efforts and indicated that they thought our plan was measureable, well focused, and
attainable. The ASIP plan was followed throughout the 2009-10 school year to address the
priority of math skills development and math teaching. This PMP builds onto that ASIP plan
and adds to it with further refinements.

As the STAR instructional staff analyzed the data from the AIMS tests as well as the formative
data, the pattern that emerged for us is that while Reading still needs improvement, we are
moving in the right direction in Reading with our new reading curriculum. Math is clearly the
area that needs the most improvement. In nearly every one of the past five years, and for nearly
every grade, the percentage of students who scored in the Falls Far Below category was larger
by a significant amount for Math than for Reading. This can be seen in the attached graphs and
data summaries for each grade for the past five years. Another pattern that emerges is that the
lower elementary grades (2,3,4, and 5) have the lowest percentage of students who either meet
or exceed the state standard in math. The attached graphs show that 71% of 7" grade in 2009-
10 met or exceeded the state standard, which is above the state average of 59%. Also, 46% of
the 8" graders met the Math standard, close to the state average. On the other hand, in grades 3,
4, and 5, the percentage of students meeting the state standard in Math in 2010, ranged between
0% and 29%, well below the state average. While our Kindergarten assessments show that
students generally enter the STAR School a full year behind in math concepts, our data on the
improvement we see in students who stay with our school more than three years tells us that
these deficits can be reversed when students are provided with consistent quality teaching with a
supportive environment that strengthens relationships and sets high expectations for behavior as
well as academic performance.

Further analysis of the AIMS data revealed that the Math concepts that are most in need of
improved instruction and assessment in grades K-3 are Numerical Operations, Estimation,
Analysis of Change, and Geometric Principles. In grades 4-6, the concepts of Probability,
Discrete Math, Coordinate Geometry, and Algorithms are in greatest need of improved





instruction and assessment. As a result of this analysis, the focus of the interventions by the
classroom teachers and the Math coach will be especially in these concept areas, utilizing the
Galileo assessment system to determine if further instruction is needed.

Another significant factor that was identified by the Principal that inhibited adequate
performance in the past five years was lack of adequate classroom management in certain
classrooms. Classroom observations by the principal and an outside expert indicated that in
school year 2008-09, the year the school was identified as Underperforming, two of the lower
grade classrooms showed evidence of a lack of effective classroom management techniques as
one of the most significant features inhibiting learning. The AIMS test results also indicated a
low performance in these grades as shown in the attached AIMS summaries. The School Board
responded by mandating in all classrooms the implementation of classroom management
procedures as defined by Harry Wong in his book and video series. “The First Day of School:
How To be an Effective Teacher”. The Principal trained the entire staff at the beginning of the
school year and over the summer. Teachers were informed that they must implement these
classroom management procedures to keep their jobs as STAR School teachers. One of the
teachers (3" grade) totally adopted the classroom management procedures and turned her
classroom’s performance around, raising the percentage of students who met the state standard in
Math from 0% to 29% and reducing the percentage of students Falling Far Below from 17% to
0%. One other teacher only partially implemented the procedures and was let go at the end of
the school year. New teachers who have been hired since then and all new teachers who will
come on staff in the future will be required to fully implement these procedures. The principal
continues to check on classroom procedures and has implemented with the staff procedures for
behavior throughout the school. In addition, the principal has also trained the new staff on
classroom management techniques described in the book “Teach Like a Champion”. The staff
has enthusiastically embraced these procedures because time on task has increased in the
classrooms and behavioral referrals are lower than ever.

Staffing fluctuations have also had an impact on student achievement. Having high quality
teachers who are healthy is very important to the achievement of our students. The teacher for
the 5th and 6" grades, for example, had an outstanding record of student AIMS performance
from 2006 through 2009. As you can see from the attached AIMS score summaries, her 6
grade students had met or exceeded the state standards in Reading on the AIMS test between
57% and 75% of the time for the previous three years, and had met or exceeded the state
standards in Math on the AIMS test between 53% and 75% of the time from 2006 through 2009.
However in the summer of 2009, she discovered she had developed cancer and during the 2009-
10 school year, she had to be absent from school at least one day and sometimes two days a
week for nearly four months of the school year for her chemotherapy treatments. Although we
provided substitute teachers during her absence, the scores of her students dropped significantly ,
with 40% meeting the state standard in Reading and 20% meeting the state standard in Math. A
similar pattern can be seen for the 5™ grade students. We are fortunate that she is healthy again,





and eagerly teaching, and we expect outstanding performance from her students again this year
and in years to come. Similarly, the past five years of 2™ grade Terra Nova test scores show the
drop in performance when one very capable teacher resigned in 2007. In 2008 another teacher
was hired who turned out to be a less capable teacher. He was let go in 2008, and replaced by
another teacher who was let go at the end of the 2009-10 school year. The new teacher in that
classroom, hired in July, 2010 is fully implementing classroom management techniques required
by the Board. The monthly Galileo assessments will be monitored carefully to see that the
students are progressing toward the goal of the state average of 59% meeting or exceeding the
math standard, and 74% meeting or exceeding the reading standard. This highlights the
importance of attracting and retaining high quality teachers who have a high quality relationship
with their students to obtain high academic performances. The Governing Board is also
considering ways to include in teachers’ evaluations will be weighted to include between 33%
and 50% consideration for improvement of student AIMS test scores.

Our data show that some of our teachers are consistently getting their students to do better on the
AIMS test than others. Our data also show that teachers who implement our approaches to
instruction generally show improvement in their students’” AIMS scores. For the past two years,
the school has provided all teachers with monthly intensive Reading coaching and instruction by
an outside consultant and specialized coursework in updated math instruction techniques over the
summers. In discussing with the instructional staff why some teachers have succeeded in
students’ scores increasing on the AIMS tests in either math or reading, and some have not, the
staff determined that teachers should have time to share with one another how they effectively
teach important concepts in math and reading, especially focusing on curriculum mapping. In
order to improve instruction in math and in reading, weekly staff meetings are scheduled to
provide sharing between successful teachers and teachers who are less successful, as measured
by performance of their students on the AIMS tests in Reading and Math. Teachers are also
encouraged to do peer reviews in which teachers are given time to observe in other teachers’
classrooms and then discuss what has been observed as either problematic or particularly
successful.

The final obstacle to performance that came out of the data is in the area of assessment. During
the 2009-10 school year, the STAR School utilized AIMS Web to provide monthly formative
assessments of all students in math and reading. The monthly AIMS Web results showed
consistent improvement across all grades in math skills and concepts. But this was not reflected
in some of the grades’ performance on the AIMS tests, particularly the 4th grade scores in math
in which 85% of the class scored in Falls Far Below, while the AIMS Web monthly scores for
those same students indicated that over 70% of the students scored either above average or
excelling. When the staff analyzed this outcome, one conclusion was that we needed to make
sure students actually learned the concepts in the state standards through sharing better teaching
as indicated in the above paragraph. Another conclusion was that we needed a formative
assessment program that was actually aligned with the AIMS test and the state standards.





Galileo, which is an online formative assessment and prescriptive teaching program that is
aligned to the Arizona state standards, was chosen to replace the AIMS web program as our
formative assessment system. Our school is currently establishing the pre test base in math and
reading for all students in the Galileo system. Another conclusion reached by the staff
analyzing the assessment issue was that the 2" through 4™ grade students who did not have
much experience with standardized tests should have practice test experience so that they are
totally familiar with the proper way to take a standardized test. Practice tests will be made
available to teachers in these grades prior to the spring AIMS testing dates. The fourth
conclusion reached by the staff when analyzing the assessment indicators is that the
supplemental instruction of the Math coach should be especially focused in the 2", 3" 4™ and
5" grades and that math instruction by the coach and all classroom teachers should be based on
concepts to be taught by the Galileo formative assessments. All of these conclusions have been
woven into the STAR School’s approach to improving math and reading instruction.





PERFORMANCE MANAGEMENT PLAN
The STAR School

INDICATOR: (Academic Area) Mathematics
_June 30_, 2012

DURATION OF THE PLAN: Begins __September 1 , 2010 _ to

MEASURE METRIC TARGET

(Identify what aspect of indicator, i.e.
academic area, will be focused upon.)
AIMS test in math in April, 2011 and in
April, 2012

(Reasonable and appropriate ways to
measure the identified improvement
area — generally numeric.)

Within two years, 60% of students
school-wide will reach proficiency
in AIMS math

(Intended results or definition of
success within a certain period of time)
As determined by the spring, 2012
AIMS test, 60% of students, school-
wide, including students with
disabilities, English language
learners and the economically
disadvantaged, will be proficient in
math by April, 2012

STRATEGY I: Provide and implement a mathematics curriculum that improves student achievement.

Action Steps Timeline Responsible Party Evidence of Meeting Action Budget
Steps
1. Supplement Houghton Mifflin | Implement Teachers in grades 2 | Monthly reports of math lessons | $750.00 per
Math curriculum in grades 1 Aha Math 9- | through 8 completed checked by Head year
through 8 with Aha Math!, 15-10 and Teacher and Principal
online math instruction. continue
through 6-1-
12
2. In Kindergarten, supplement | Implement Kindergarten teacher, | Weekly reports of math $3,200.00
Houghton Mifflin Math Montessori Montessori trained instructional progress to
Approved March 8, 2010 Attachment D 1






curriculum with Montessori math teacher mentor Principal; Weekly observations
Kindergarten math instructional | materials by Principal and mentor.
materials. with

guidance in

teaching on

9-1-10
3. The teachers who have Monthly in- STAR School Math Principal will check monthly
received training as Math service Mentors with Math mentors on trainings
mentors in the Intel math beginning 9- they are providing to other
program will continue to provide | 1-10 teachers.

mentoring to other teachers in
ways to improve their math
instruction

STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standard for

Mathematics into instruction.

Action Steps Timeline Responsible Party Evidence of Meeting Action Budget
Steps
1. Head teacher will monitor all Weekly, Head Teacher Head teacher will review written
teacher lesson plans weekly to assure | beginning on lesson plans of each teacher
that all math instruction includes the | g_15.10 and provide written statement to
rse’;laer\]’j;‘:dp‘sr'zona Academic Principal on any teachers who
have not met the standard
2. Teachers and Math Coach Monthly Math Coach and Math Coach and teachers will
will review monthly the Galileo | beginning on | teachers maintain the monthly Galileo
assessment results and the 9-1-10 assessment results and

state standards that students
still need to learn

demonstrate monthly to the
Principal how those results
have influenced their teaching.

3.
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STRATEGY llIl: Develop and implement a plan for monitoring and documenting student proficiency in

mathematics.

Action Steps Timeline Responsible Party Evidence of Meeting Action Budget
Steps
1. Math Coach will be hired to assist | 9-15-10 Math Coach and Monthly Galileo assessments $20,000 per
all teachers in all grades to assess all teachers will indicate a rate of 60% or year
students monthly in their progress in more meeting proficiency in the
math co_ncepts as_determlned by the concepts taught.
AIMS aligned Galileo program and . .
then determine concepts that need to Annual AIMS testing will result
be emphasized in instruction. in 60% or more of the students
school-wide meeting or
exceeding the math proficiency
standard
2. Head teacher will check 8-15-10 Head teacher and Teachers are expected to have | $0
lesson plans at the beginning of Principal 100% compliance with this
each week to assure alignment expectation. Teachers who
of lesson plans with state miss the deadline will be
standards and report to required to meet with the
Principal Principal
Principal will meet monthly with | 9-1-10 Principal Attendance sheets will provide |0

teachers to go over the school-
wide progress toward the
proficiency goal on student
assessments

evidence of teachers present.
Teachers who are not meeting
the expected growth in student
scores will have conferences
with Principal to develop an
improvement plan.
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STRATEGY IV: Develop and implement a professional development plan that supports effective implementation

of the mathematics curriculum.

Action Steps Timeline Responsible Party Evidence of Meeting Action Budget
Steps
1. As part of the ongoing 9-1-10 Head teacher and Head teacher will review each $0
weekly in-service selected teachers month running record notes on
trainings, experienced each teacher’s curriculum maps
teachers will present to of any changes or adjustments
the whole instructional they need to make including
staff on aspects of dates of instruction of each
effective curriculum standard.
mapping throughout the
school year.
2. All teachers will be trained in | 9-15-10 Math Coach, Monthly Galileo assessments $2,000
administering Galileo Assessment aligned with AIMS will
assessments to their students coordinator and influence the next month’s
and in interpreting results to teachers instruction based on concepts
more finely hone their teaching that need to be strengthened.
to concepts that need
emphasis.
3. Once a month, staff in- Monthly Principal, Head Attendance at training based on | 0
service will center around the beginning 9- | Teacher, Instructional | sign in sheet; assistance

results of the assessments in
Galileo and discussion among
teachers about how they can
improve student performances.

staff

provided by Principal when
identified as a teacher need in
in-service

ANNUAL BENCHMARK TARGETS:

Baseline

Year 1

Year 2

Target For This Plan

Currently, the

As measured by

As measured by

As determined by the spring 2012 AIMS test, 60% of
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school-wide
average of
students achieving
proficiency on
AIMS math is 31%.

the spring, 2011
AIMS test, the
school wide
average of
students achieving
proficiency on
AIMS math will be
46%

the spring, 2012
AIMS test, the
school-wide
average of
students achieving
proficiency on the
AIMS math will be
60%

students, school-wide, including students with
disabilities, English language learners and the
economically disadvantaged, will be proficient in
math by April, 2012
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INDICATOR: (Academic Area) Reading

_,2012

PERFORMANCE MANAGEMENT PLAN

The STAR School

DURATION OF THE PLAN: Begins September 1_ , 2010 to June 30,

MEASURE

METRIC

TARGET

AIMS test in Reading in April, 2011

and in April, 2012.

Within two years, 75% of students

school-wide will reach proficiency in

AIMS Reading.

(Intended results or definition of
success within a certain period of time)
As determined by the spring, 2012
AIMS test, 75% of students, school-
wide, including students with
disabilities, English language
learners, and the economically

reading by April, 2012.

disadvantaged, will be proficient in

STRATEGY |. Provide and implement a reading curriculum that improves student achievement.

Action Steps Timeline Responsible Party Evidence of Meeting Action Budget
Steps
1. Voices Reading curriculum, K-8, Beginning 8- | Principal Sign-in sheets will provide $16,000
willinclude six 1.5 day advanced 1-10 and teacher attendance records.
training sessions( on how to more continuing Teachers will observe peers

effectively teach reading) throughout
the year provided by a professional
Voices Reading trainer.

through 6-30-
12

teaching Voices bi monthly. Part
of the training will include the
trainer observing in the
classrooms about the
effectiveness of implementation
by the teachers. Trainer will
meet with the principal quarterly
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to determine what needs to be
focused on to improve student
reading.

2. Teachers will supplement
the reading curriculum with an
intensive focus on journal
writing which will be shared
with parents and reinforced in
annual public speaking contest
for the students to present to
the community

Beginning 8-
1-10 and
continuing
through 6-30-
12

Teachers

Every student in the school will
research, write and read a
speech on a topic of their
concern. Students will compete
before the whole school to read
their speeches. Teacher
records will reflect students
meeting this goal.

$500

3. DEAR (Drop Everything and
Read) will be implemented
school wide as an after school
enrichment program

Beginning 8-
15-10 and
continuing
through 6-30-
12

After school
enrichment
coordinator

Charts identifying books read
will be kept by the after school
coordinator and shared with
teachers.

STRATEGY Il
for Reading into instruction.

Develop and implement a plan for monitoring the integration of the Arizona Academic Standard

Action Steps Timeline Responsible Party Evidence of Meeting Action Budget
Steps
1.Head teacher will monitor all | Weekly Head Teacher Head teacher will review written | 0
teacher lesson plans weekly to | beginning on lesson plans of each teacher
assure that all reading 8-15-10 and provide written statement
instruction includes relevant to the Principal on any teachers
Arizona Academic Standards who have not included AZ
Academic standards for
Reading in their lesson plans.
2. Teachers and Head Teacher | Monthly Teachers and Assessment Coordinator and

will review each month the

beginning on

Assessment

teachers will maintain the
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Galileo assessments in reading
with the assessment
coordinator and identify the
state standards that still need to
be learned.

9-1-10

coordinator

monthly Galileo assessment
results and demonstrate to the
Principal how those results
have influenced their teaching.

STRATEGY llI: Develop and implement a plan for monitoring and documenting student proficiency in reading.

Action Steps Timeline Responsible Party Evidence of Meeting Action Budget
Steps
1. Voices Reading trainer will Beginning 8- | Voices Reading Trainer will provide Principal $16,000
demonstrate for all teachers all the 15-10 and Trainer and Principal | with written checklist and verbal
ways 1o use the tre.adtiﬁg C“”.icul'“m every six report on each teachers
o Seseesments e suTou | weeks progress on teaching reading
these assessments during each 6 thereafter and steps to be taken
week visit and report to the Principal..
2. Assessment Coordinator will | 9-15-10 Assessment Monthly assessments will aim | $0
assist all teachers in all grades Coordinator and at a rate of 60% meeting
to assess student progress Teachers proficiency in the concepts

monthly as determined by the
AIMS aligned Galileo online
program and then determine
concepts that need to be
emphasized in instruction.

taught in year one. Students not
reaching proficiency will be
offered additional tutoring.
Annual AIMS testing will aim to
have 60% of the students
school-wide meeting the
reading proficiency standard in
year one. Year two will aim at
75% proficient.
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3. Principal will meet monthly
with all Instructional staff on
progress being made school-
wide toward the proficiency
goals in reading.

9-1-10

Principal

Attendance sheets will reflect
teachers in attendance.
Teachers whose Galileo scores
show students are not making
adequate progress toward the
proficiency targets will be
identified and meet with the
Principal and develop
improvement plans.

STRATEGY IV: Develop and implement a professional development plan that supports effective implementation

of the reading curriculum.

Action Steps Timeline Responsible Party Evidence of Meeting Action Budget
Steps

1. As part of the ongoing weekly in- 9-1-10 Head Teacher and Head teacher will review each

service trainings, experienced selected teachers month running record notes on

teachers will present to the whole each teacher’s curriculum maps

i o e of any changes or adjustments

throughout the school year they need to make, including
dates of instruction of each
reading standard

2. All teachers will be trained in | 9-15-10 Assessment Monthly Galileo assessments

administering Galileo Coordinator, teachers | aligned with AIMS will influence

assessments and instruction to and Galileo trainer the next month’s instruction

their students and in based on concepts that need to

interpreting results to more be strengthened.

finely hone their teaching to

concepts that need emphasis.

3.0nce a month, Friday staff in- | Monthly Principal, Head Attendance at training based on

service will center around the beginning 9- | Teacher, Assessment | sign-in sheet; assistance

results of the Galileo 1-10 Coordinator, and provided by Principal when

Approved March 8, 2010

Attachment D






assessments and discussion
among teachers about how
they can improve student

performances.

Instructional staff

identified as a teacher need in
the in-service.

ANNUAL BENCHMARK TARGETS:

Baseline Year 1 Year 2 Target For This Plan
Currently, the As measured by As measured by As determined by the spring, 2012 AIMS test, 75% of
school-wide the spring, 2011 the spring, 2012 students, school-wide, including students with
average of AIMS test, the AIMS test, the disabilities, English language learners, and the

students achieving
proficiency on
AIMS math is 44%

school-wide
average of
students achieving
proficiency in
reading will be
60%.

school-wide
average of
students achieving
proficiency in
reading will be
75%

economically disadvantaged, will be proficient in
reading by April, 2012.

Approved March 8, 2010

Attachment D






		The STAR School PMP Narrative 09.01.10.pdf

		PMP_mathematics template 09.01.10.pdf

		PMP_reading template 09.01.10.pdf




Charter Holder Governance Notification Request

Back to Dashboard

Charter Holder Information

Charter Holder
Name:
Painted Desert Demonstration Projects, Inc.
CTDS:
03-87-53-000
Mailing Address:
77 Leupp Road
Flagstaff, AZ 86004
View detailed info
Representative
Name:
Mark Sorensen
Phone Number:
602-412-3533
Fax Number:
928-225-2179
Double Check

Be sure to verify that the charter holder information is correct before beginning
this amendment or notification.

Instructions

The Charter Holder Governance Notification Request should be completed if there is a
change in officers, directors, members, or partners of the charter holder. If the charter
holder and school governing body are the same, please complete this form rather than the
School Governing Body Notification Request. If the Charter Holder Governance
Notification Request is not the right form for the change you wish to make, please select
“Submit Forms” in the light gray bar above to access a different form or click on the
“Amendment & Notification FAQs” link in the Help files below for assistance in finding
the appropriate form.

Because charter holders and their schools may evolve and mature over the charter
contract term, the charter contract may be modified by mutual agreement of the charter
holder and the Board through the amendment and notification process. The Board’s
policy for conducting compliance checks requires Board staff to determine a charter
holder’s compliance with applicable contractual, statutory, and Board requirements as
part of the amendment and notification process. In accordance with the Board’s policy,
Board staff will review the areas listed below to ensure the charter holder meets the level
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of compliance as specified. In order for the notification request to be considered by the
Board, the charter holder must:

e Be in “good standing” with the Arizona Corporation Commission. This is
determined by accessing information available through the Commission’s
website.

Additionally, please note that while it will not affect the processing of the notification
request, Board staff will conduct a compliance check covering all of the areas in the
Board’s policy and provide this information, in writing, to the new officers, directors,
members or partners of the charter holder.

Please work through the form, filling in all required fields and uploads (denoted by * * 7).
Be sure to save your work, even if you aren’t prepared to submit your form, so that you
do not lose your data.

Help files
Amendment & Notification Submission Deadlines

Amendment & Notification FAQs Are Under Construction
Board Policy Statement on Conducting Compliance Checks

Charter Holder Governance Notification Request
Current Officers, Directors, Members, or Partners

e Mark Sorensen
o Kate Sorensen
e Thomas Walker
e Evelyn McCabe

New Officers, Directors, Members, or Partners
New Officers, Directors, Members, or Partners

e Richard D. St. Germaine (Remove)

o Fingerprint Clearance Card
Affidavit
Resume
Background Information Sheet
Verification of Coursework
o Add Officer, Director, Member or Partner

@)
@)
@)
@)
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Remove Officers, Directors, Members, or Partners

o Kate Sorensencancel

Please select one of the following:*
« ° The officers, directors, members, or partners of the charter holder also serve
as the school's governing body

e © The officers, directors, members, or partners of the charter holder DO NOT

serve as the school's governing body

Attachments

Board Minutes*

Board minutes approving the change (If the body is subject to Open Meeting Law,
minutes must comply with A.R.S. 838-431.01.)

View uploaded file or upload a new file:

You may upload any of the following file types: .pdf, .doc, .docx, .xls, .xIsx.

Provide information regarding any payment, benefit or consideration received or to be
received by any party in the transition*

Upload

You may upload any of the following file types: .pdf, .doc, .docx, .xls, .xIsx.

Signatures
Charter Representative Signature*
Digital signature:

Mark Sorensen 03/21/2014

o Save and Continue Editing**
e Save and Return to Dashboard**
e Submit to ASBCS

*=required

**=form will be saved so you can resume it later
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